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Abstract
Grammar is the foundation of English language. It has a great impact on all four skills of language viz. reading, writing,
listening and speaking. Superior communication skills call for an enhanced level of grammatical proficiency. Competence in
communication involves knowledge and application of appropriate grammar and language to convey accurate meaning.
Thus, teaching of grammar is considered crucial and hence has found its way into syllabi and curriculum. English
particularly as a second or a foreign language is difficult to acquire naturally; training and structured education are
imperative. Though it is argued that some learners acquire grammar rules naturally, but it cannot be negated that accurate
and fluent English Language requires learning of grammar. With this purpose, the researcher constructed an English
Grammar Course and aimed at investigating its effectiveness among the B.Ed. student-teachers. The researcher used an
experimental method to ascertain the effectiveness of the course in case of First and Second year B.Ed. student-teachers. The
research would help to understand the effectiveness of the course and its further implementation on various stakeholders.
Keywords: English Grammar Course, B.Ed student-teachers.

Introduction
Language plays a pivotal role in social and mental development
of an individual. It is a determining factor in the success of a
student in his academic success and it also impacts his social
interaction in school and society at large1. English being a
Global language is given great importance in curricula across
the globe. It thus becomes essential to learn this global language
in its appropriateness2.
Grammar is the foundation of English language. It has a great
impact on all four skills of language viz. reading, writing,
listening and speaking. Superior communication skills call for
an enhanced level of grammatical proficiency3. Competence in
communication involves knowledge and application of
appropriate grammar and language to convey accurate
meaning4. Thus, teaching of grammar is considered crucial and
hence has found its way into syllabi and curriculum.
English particularly as a second or a foreign language is difficult
to acquire naturally; training and structured education are
imperative5. Though it is argued that some learners acquire
grammar rules naturally, but it cannot be negated that accurate
and fluent English Language requires learning of grammar 6.
Teachers play a pivotal role in empowering students with the
skills of English language. It is teachers who to a large extent
have an impact at developing language skills in their students7.
Thus, it is of prime importance that the teachers should possess
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a high level of competency in English language 8. Thus, it is
necessary to ensure that the English Grammar skills of teachers
are honed before they begin their teaching career. With this
objective, the researcher constructed an English Grammar
Course and aimed at investigating the effectiveness of this
course among the B.Ed. student-teachers. The researcher used
an experimental method to ascertain the effectiveness of the
course in case of First and Second year B.Ed. student-teachers.
The research would help to understand the effectiveness of the
course and its further implementation on various stakeholders.
Methods: The experimental method with a pretest-posttest
research design was used in this study9.
Sample: The sample of the study comprised of the studentteachers pursuing the Bachelor of Education (B.Ed.) degree.
The total number of participants was 78 of which 49 studentteachers were studying in First year B.Ed. (F.Y.B.Ed.), while 29
student-teachers were studying in Second year B.Ed.
(S.Y.B.Ed.)

Methodology
The researcher has used Experimental method for this study.
Single-group Pretest-posttest research design was used in which
a test on one group prior to the treatment and after the treatment
was implemented10. Researcher developed an English Grammar
Course which was divided in 20 modules11-15. Each module
dealt with one topic of English Grammar and consisted of study
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material, assignments and quizzes16-19. The modules were
arranged in an increasing order of difficulty of Grammar topics.
To test the initial level of competency in English Grammar, the
researcher administered the pretest. After the pretest, studentteachers were taught the concepts in English Grammar using the
English Grammar course developed by the researcher. The
posttest was administered after the completion of the Grammar
Course. The pretest and the posttest comprised of 50 MCQ type
questions based on the concepts dealt with in the English
Grammar Course.
Null Hypothesis: i. There is no significant difference between
the pretest and posttest scores of the F.Y.B.Ed. student-teachers.
ii. There is no significant difference between the pretest and
posttest scores of the S.Y.B.Ed. student-teachers.
Analysis and findings: To check the effectiveness of the
grammar course, the t-test was applied in order to check the
dissimilarity between the pre and posttest.
Hypothesis 1: The null hypothesis states that there is no
significant difference between the pretest & posttest scores of
the F.Y.B.Ed. student-teachers.
The calculated t-value from the Table-1 is -11.2 while the tvalue from the table at 0.05 level is 2.011 and at 0.01 level is
2.682. That means that the obtained t-value is more that the
tabulated value at both 95% confidence interval and 99%
confidence interval. Hence the null hypothesis was rejected.
Thus there is a difference in the pretest and posttest scores of the
F.Y.B.Ed. student-teachers. The negative value of t-test suggests
that the post-test values are higher than the pretest values.
Also, the p-value is less than .0001 thus it is statistically
extremely significant. This further suggests that the null
hypothesis is not accepted, reinforcing the significant difference
in the pretest and posttest scores of the F.Y.B.Ed. studentteachers.
Hypothesis 2: The null hypothesis states that there is no
significant difference between the pretest and posttest scores of
the S.Y.B.Ed. student-teachers.

The calculated t-value from the Table-2 is -7.49 while the tvalue from the table at 0.05 level is 2.045 and at 0.01 level is
2.756. That means that the obtained t-value is more that the
tabulated value at both 95% confidence interval and 99%
confidence interval. Hence the null hypothesis was rejected.
Thus there is a significant difference in the pretest and posttest
scores of the S.Y.B.Ed. student-teachers. The negative value of
t-test suggests that the post-test values are higher than the
pretest values.
Also, the p-value is less than .0001 thus it is statistically
extremely significant. This further suggests that the null
hypothesis is rejected, reinforcing the significant difference in
the pretest and posttest scores of the S.Y.B.Ed. student-teachers.

Results and Discussion
The findings show that a significant difference exists in the pre
& posttest scores of both F.Y.B.Ed. and S.Y.B.Ed. studentteachers and the posttest scores are greater than the pretest
scores. This suggests that the Grammar course enhanced the
student-teachers’ knowledge of grammar concepts.
As there is not much direct teaching of grammar after the higher
secondary level, there may be a gap created in the knowledge
due to time lapse, also, students may not have mastered the
grammar concepts well in their school years. This may have
contributed to the low scores on the pretest of both the
F.Y.B.Ed. and S.Y.B.Ed. student-teachers.
The grammar course may have structured, refreshed and added
to the knowledge and skills of the student-teachers thus
resulting in a significantly high score on the post-test. Also, as
the course was divided into modules containing adequate study
material, assignments and quizzes, it might have enabled the
student-teacher to avail in-depth information of the topics
covered in the course. Moreover, each module consisted of
assignments and quizzes to ensure practice of the topics taught.
This may have further strengthened student-teachers’ grammar
skills.

Table-1: F.Y.B.Ed. T-test Results of the Pretest & Posttest scores.
No. of
Groups
Mean
Standard deviation
Students
Pretest

49

36.3265

5.1372

Posttest

49

46.3061

3.8035

Table-2: S.Y.B.Ed. T-test Results of the Pretest – Posttest scores.
No. of
Groups
Mean
Standard deviation
Students
Pretest

29

35.3103

5.5491

Posttest

29

45.7586

4.0940
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df

t-Value

P

Level of
Significance

48

-11.2

<.0001

0.01

df

t-Value

P

Level of
Significance

28

-7.49

<.0001

0.01
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Conclusion
After implementation of the English Grammar course,
researcher found a marked difference in pretest and posttest
scores of both First year B.Ed. and Second year B.Ed. studentteachers. The achievement of student-teachers after attending
the English Grammar Course is significantly higher than the
pretest achievement. English Grammar Course developed by the
researcher was effective in improving the knowledge of
Grammar and grammatical skills in both First year B.Ed. and
Second year B.Ed. student-teachers. Since the English Grammar
Course developed by the researcher was successful in
significantly raising the scores of student-teachers; it has proved
beneficial and effective. Considering the gains in terms of
heightened scores, the Grammar Course could be further used to
benefit other student-teachers, teachers and students.
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